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Abstract

This study aims to examine the cognitive development of elementary school children and its implications for designing
humanistic learning. A Systematic Literature Review (SLR) was conducted on publications from 2020-2025 that discuss
the cognitive characteristics of children aged 6—12 years and their relevance to instructional practices. The findings indicate
that elementary students are in the concrete operational stage, requiring contextual learning, concrete media, and
opportunities for exploration. Cognitive development is also significantly influenced by environmental factors, social
interaction, and the quality of teaching. This study contributes to the development of humanistic learning design by
identifying key principles that align instructional strategies with students’ cognitive stages. Specifically, it emphasizes the
use of contextual and experience-based learning, the integration of concrete and manipulative media, the provision of active
exploration activities, and the creation of a supportive learning environment that fulfills students’ psychological needs, such
as safety, appreciation, and intrinsic motivation. The literature synthesis reveals that a humanistic learning approach
optimizes cognitive growth through empathetic communication, meaningful learning activities, and opportunities for
student autonomy. These findings provide a conceptual and practical framework for teachers in designing adaptive,
student-centered, and developmentally appropriate learning environments. Such an approach not only enhances students’
cognitive development but also strengthens motivation, engagement, and overall learning outcomes.
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Introduction

Cognitive development in elementary school children constitutes an essential
foundation in formal education, as it determines thinking capacity, information processing, and
problem-solving abilities that serve as prerequisites for academic success and social adaptation.
At this stage, children experience a transformation from the more egocentric and imaginative
thinking patterns typical of the preschool period toward more logical, structured, and contextual
reasoning. This condition is characteristic of the concrete operational stage proposed by Piaget,
in which abstract reasoning still depends heavily on concrete experiences and tangible objects.
Findings from the literature indicate that adjusting pedagogical methods to children’s cognitive
developmental stages increases engagement, conceptual understanding, and learning retention
(Musyadad & Sari, 2024). Therefore, instructional design that fails to consider the cognitive
characteristics of this age group risks creating a mismatch between curriculum demands and
students’ comprehension capacities, which ultimately reduces the effectiveness of classroom
learning.

However, cognitive development is not merely a process of neurological maturation;
rather, it emerges from a complex interaction of biological, environmental, social, and
instructional factors. Empirical evidence highlights that learning environments, teaching
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quality, parental support, and opportunities for exploration play crucial roles in accelerating or
slowing cognitive development among elementary school students (Musyadad & Sari, 2024).
Stimulating environments, the use of concrete learning aids, and collaborative interactions can
foster reasoning abilities, classification skills, and problem-solving capacities. Conversely,
unsupportive environments or teaching practices that do not align with developmental stages
may hinder learning processes and widen achievement gaps.

In recent decades, developments in pedagogy have shown a shift from transmission-
oriented instructional models toward more learner-centered approaches. One prominent
direction is humanistic learning, a pedagogical perspective that positions learners as subjects
with cognitive, affective, social, and moral needs. This approach emphasizes respect for
individuality, intrinsic motivation, and personally meaningful learning activities (Humaeroh et
al., 2021). When associated with the cognitive development of elementary school children,
humanistic learning requires instructional designs that not only accommodate cognitive
characteristics—such as the use of concrete media and scaffolding—but also incorporate
emotional and social dimensions, including a sense of security, appreciation, and opportunities
for participation. Previous studies suggest that teachers who apply humanistic principles tend to
design contextual and enjoyable learning strategies that enhance student participation and
achievement (Ismuwardani et al., 2025; Fahrunnisa & Fisa, 2024).

The digital transformation in education introduces an additional layer of complexity as
well as opportunities for pedagogical intervention. Digital learning platforms can provide
adaptive, multimedia, and interactive experiences that align with the stimulation needs of
cognitive development. However, their implementation requires balanced pedagogical design
that integrates digital interaction with real-world experiences, accompanied by teacher
supervision to prevent attention-related disruptions. Recent studies indicate that carefully
planned technology integration can enhance motivation and enable differentiated learning;
however, implementations that are not grounded in developmental theory and humanistic
principles may be counterproductive (Aisyah & Bustam, 2024). Therefore, technology
integration must remain aligned with humanistic values and the cognitive developmental stages
of children.

Despite extensive research on cognitive development and instructional models, a
research gap remains regarding the translation of cognitive development findings into
operational guidelines for designing humanistic learning that can be practically implemented in
elementary classrooms. Many studies focus on the relationship between cognitive development
and academic achievement or on the technical aspects of technology use, yet relatively few
propose comprehensive frameworks for humanistic instructional design based on cognitive
developmental evidence. This gap highlights the need for a synthesis of recent literature from
2020-2025 to formulate practical implications for educators and educational policymakers.

Based on these theoretical considerations and empirical findings, this study aims to
conduct a systematic literature review (2020-2025) to:

1. map the characteristics of cognitive development among elementary school children;
2. 1dentify factors influencing this development; and
3. formulate practical implications for designing humanistic learning that is responsive to
children’s cognitive, social, and affective needs.
The findings of this review are expected to provide both a conceptual foundation and
practical recommendations for teachers, curriculum developers, and researchers in elementary
education.

Research Method

This study employed a qualitative approach using the Systematic Literature Review
(SLR) method to synthesize empirical and conceptual evidence concerning the cognitive
development of elementary school children and its implications for the design of humanistic
learning during the period 2020-2025. The SLR method was chosen because it provides
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systematic, transparent, and replicable procedures for identifying, evaluating, and synthesizing
relevant literature (Ridwan, 2020).

The literature search was conducted through academic databases such as Google Scholar
and national journal portals using combinations of the following keywords: elementary school
cognitive development, humanistic learning, elementary instructional design, concrete
operational stage, and pedagogical implications. The SLR procedure involved several stages,
including identification, screening (title and abstract review), eligibility (full-text reading), and
final inclusion, which were documented using a flow diagram in accordance with the PRISMA
principles (Kurniawan & Setiawati, 2021).

As a reference for SLR practice, previous literature demonstrates that the initial screening
process may begin with hundreds of articles and gradually narrow down to a smaller number of
highly relevant studies, thereby strengthening the analytical focus (Sari, 2019). The inclusion
criteria for this study were:

1. empirical research articles or theoretical review papers published in peer-reviewed
journals between 2020 and 2025;

2. studies focusing specifically on elementary school students aged 6—12 years;

3. studies that explicitly examine cognitive development stages, particularly the concrete
operational stage, and/or their implications for instructional design;

4. studies that discuss or apply humanistic learning principles in classroom contexts;

5. articles that provide clear methodological descriptions and sufficient data for analysis.

Meanwhile, the exclusion criteria included non-academic publications, studies conducted
outside the elementary school age range, and articles lacking sufficient data or analytical rigor
(Sugiyono, 2019). Data analysis was conducted using content analysis by identifying major
themes, subthemes, and patterns of relationships among themes (Moleong, 2017). To ensure
the credibility of the findings, source triangulation and cross-checking among authors were
performed during the synthesis stage. Methodological validity was further strengthened through
an audit trail, documentation of all article selection decisions, the use of direct citations for key
findings, and critical reflection on the limitations of the available literature (Lexy, 2018).

The final results are presented in the form of thematic narratives and summary tables of
study characteristics, enabling accessibility for both academic readers and educational
practitioners. The following are the research steps illustrated in the figure.
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Result and Discussion

1. Cognitive Development and Humanistic Foundations in Learning

Table 1. Literature Review
No Author Year Method Findings
1 Wibowo & 2025 Literature Humanism in the Merdeka Belajar policy
Salfadilah study encourages independence and meaningful
learning in elementary schools.
2 Treve 2021 Literature Humanistic education emphasizes the holistic
review development of learners and positive teacher—
student relationships.
3 Efendietal. 2020 Qualitative Humanistic education effectively shapes the
study character of scavenger children through empathy
and basic-needs approaches.
4  Permatasari et 2025 Field study Humanistic theory develops elementary students’
al. character through experience-based learning.
5 Asmawati & 2024 Descriptive Technology can strengthen humanistic learning in
Roikhan study elementary schools when used personally and
meaningfully.
6 Damayanti et 2023 Descriptive Humanistic approaches in science learning
al. research enhance students’ creative thinking skills.
7 Putrietal. 2024 Literature Humanistic learning theory facilitates learning
study motivation and the development of students’ self-
potential.
8  Sulaiman & 2021 Library Humanistic learning enhances meaningful
Neviyarni research learning by valuing students’ emotional needs.
9  Susanto & 2024 Literature Piaget’s theory is important for understanding
Wulandari study elementary students’ thinking processes to align
learning with developmental stages.
10 Hidayat et al. 2025 Quantitative =~ Humanistic approaches in the Merdeka
research Curriculum strengthen students’ independent
character.
11 Jannah & 2025 Qualitative Humanistic Islamic education fosters elementary
Darim study students’ social and spiritual attitudes.
12 Kusuma et al. 2025 Developmen Maslow’s holistic-humanistic concept helps
t research teachers understand students’ self-actualization
needs.
13 Azzahra et al. 2024 Quantitative ~ Humanistic approaches in thematic learning
research improve students’ creative thinking abilities.
14 Jauhari & 2022 Literature Maslow’s theory strengthens teachers’
Karyono study pedagogical competence through understanding
students’ needs.
15 Syahrizal 2022 Dissertation ~ Piaget’s theory optimizes fakfizh learning for
research elementary students according to their cognitive
stage.
16 Ismuwardaniet 2025 Qualitative Humanistic education in arts fosters resilience
al. research and discipline among elementary students.
17 Aisyah & 2024 Literature Authentic assessment in the Merdeka Curriculum
Bustam study aligns with humanism by evaluating learning
processes and student development.
18 Humaerohetal. 2021 Descriptive Critical pedagogy strengthens humanistic
study education through dialogue and emancipatory
learning.
19 Musyadad & 2024 Quantitative  Portfolio assessment improves elementary
Sari research students’ cognitive development.
20 Fahrunnisa & 2024 Qualitative Humanistic theory in IPAS learning encourages
Fisa study students to be more active, confident, and

conceptually understanding.
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No Author Year Method Findings
21 Maulana & 2024 Thematic Humanistic approaches in thematic learning
Pramudiani research enhance students’ creativity and motivation.

Albay and Pradana (2025) emphasize that teachers must understand stages of cognitive
development so that instructional strategies align with elementary students’ concrete thinking
abilities. In this context, Piaget’s theory explains that children at the elementary level are in the
concrete operational stage, meaning they can think logically but still rely on real experiences
and concrete media. Therefore, learning strategies involving concrete objects and real-life
activities are essential.

Similarly, Pokhrel (2024) found that physical-motor, cognitive, and language
development form the fundamental basis for designing adaptive learning. Each developmental
aspect must be considered holistically so that instructional processes can be adjusted to
children's capacities and abilities.

This comprehensive understanding of cognitive development is reinforced by Fadhil
(2025), who argues that cognitive readiness and socio-emotional readiness should serve as the
foundation for instructional design to enable students to achieve learning competencies more
optimally. This means that effective learning design should consider not only cognitive aspects
but also students’ socio-emotional conditions.

Arfiani (2021) adds that cognitive development among elementary students in regular
schools is not uniform; therefore, different instructional approaches are required for different
ability groups. Students with diverse learning capacities need teaching strategies adapted to their
specific needs. This highlights the critical role of teachers in designing responsive learning
environments.

Anugraheni (2017) introduces a humanistic perspective by emphasizing that learning
should respect students’ emotional needs to support their cognitive development
comprehensively. Humanistic learning stresses the importance of security, appreciation, and
emotional attention to students’ feelings. Learning that focuses solely on cognitive achievement
without considering emotional and social needs may lead to mechanistic learning experiences.

Overall, learning at the elementary level should be designed based on cognitive
developmental principles complemented by humanistic approaches. Cognitive learning without
humanity leads to mechanistic education, while humanistic approaches without developmental
understanding may result in unstructured learning. Integrating both perspectives produces
learning designs that are effective, meaningful, and aligned with the developmental
characteristics of elementary students.

2. Humanistic Approaches in the Merdeka Curriculum and Educational Technology

Wibowo and Salfadilah (2025) state that the concept of Merdeka Belajar at the
elementary level reflects humanistic values such as freedom, self-actualization, and interest-
based learning. The Merdeka Curriculum allows students to choose learning pathways
according to their interests and potentials, which aligns with humanistic principles emphasizing
individual uniqueness.

Treve (2021) supports this view by arguing that humanistic education positions humans
as subjects of learning rather than objects controlled by rigid systems. Thus, humanistic
education creates space for students to develop their potential without excessive systemic
restrictions.

Efendi et al. (2020) provide empirical evidence showing that humanistic education can
significantly change the learning motivation of marginalized children working as scavengers.
This approach highlights the power of education grounded in basic needs fulfillment, such as
safety and appreciation.

Permatasari et al. (2025) further explain that humanistic theory can be systematically
applied to character education in elementary schools. Such implementation encourages
independence, responsibility, and self-confidence among students.
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Asmawati and Roikhan (2024) argue that technological advancement can actually
strengthen humanistic education when used to facilitate meaningful learning rather than merely
transferring information. When technology is integrated with humanistic principles, students
become more active, creative, and personally engaged in the learning process.

Thus, the Merdeka Curriculum is highly compatible with humanistic education because
both emphasize flexibility, individuality, freedom, and meaningful learning experiences.
Technology, in this context, should not be viewed as a threat but as a tool for expanding
students’ opportunities for self-actualization.

3. Humanistic Education in Character, Creativity, and Pedagogical Competence
Development

Damayanti et al. (2023) highlight that humanistic-based science learning enhances
students’ creativity and higher-order thinking skills. Learning environments that encourage idea
exploration improve students’ critical thinking and problem-solving abilities.

Putri et al. (2024) also emphasize that humanistic learning theory, particularly Carl
Rogers’ ideas, promotes students’ self-confidence, self-awareness, and independent learning
abilities.

Sulaiman and Neviyarni (2021) stress that humanistic theory strongly influences
teaching strategies, especially in fostering positive teacher—student relationships, which are
prerequisites for effective learning environments.

Susanto and Wulandari (2024) integrate Piaget’s developmental theory with humanistic
learning, arguing that understanding developmental stages must be combined with
opportunities for self-actualization. Meanwhile, Jauhari and Karyono (2022) link Maslow’s
humanistic theory with teachers’ pedagogical competence, stating that teachers must achieve
their own self-actualization to help students reach theirs.

Ultimately, the goal of humanistic education extends beyond academic knowledge to
include character development, self-awareness, creativity, and interpersonal skills. Teachers
must understand students’ basic needs (Maslow) and facilitate meaningful learning experiences
(Rogers).

4. Humanistic Approaches in Assessment, Tahfizh Learning, and Thematic Instruction

Syahrizal (2022) highlights the importance of combining Piagetian cognitive theory and
humanistic approaches in tahfizh learning to develop students’ internal motivation.

This aligns with Azzahra et al. (2023), who found that humanistic thematic learning
enhances creative thinking through integrative learning experiences connecting knowledge with
real-life contexts.

Hidayat et al. (2025) report that humanistic approaches within the Merdeka Curriculum
strengthen students’ independent character, while Jannah and Darim (2025) demonstrate that
humanistic Islamic education fosters social and spiritual attitudes more effectively than
conventional methods.

Musyadad and Sari (2024) further show that portfolio-based assessment, influenced by
humanistic theory, enhances both cognitive development and students’ sense of learning
ownership.

Humanistic approaches are therefore highly flexible and applicable across subjects. They
emphasize reflection, personal experience, and authentic assessment, enabling students not only
to understand knowledge but also to internalize its meaning and values.

5. Humanistic Learning in Teacher Development and Learning Discipline

Kusuma et al. (2025) expand the discussion by highlighting holistic learning concepts
based on Maslow’s humanistic psychology for elementary school teachers. Their study shows
that teachers who understand students’ hierarchy of needs and view self-actualization as the
ultimate goal tend to create more effective, empathetic, and humane learning environments.

12
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Holistic learning encompasses not only cognitive aspects but also social, emotional,
moral, and spiritual dimensions. This perspective underscores that the success of humanistic
education largely depends on teacher readiness and competence. Teachers who have not
developed humanistic awareness themselves may struggle to guide students toward self-
actualization.

Overall, humanistic approaches in elementary education significantly influence
students’ cognitive and socio-emotional development. Integrating the Merdeka Curriculum,
educational technology, and humanistic principles enriches learning experiences and creates
more authentic and relevant education.

Conclusion

This study reveals that elementary school students are generally in the concrete
operational stage of cognitive development, which requires contextual, experience-based
learning supported by concrete media and opportunities for active exploration. Effective
instruction at this level must align with students’ cognitive characteristics while also addressing
their emotional and social needs. In this context, humanistic learning plays a crucial role by
enhancing motivation and participation through the fulfillment of students’ basic psychological
needs, such as safety, appreciation, and belonging. Within the framework of the Merdeka
Curriculum, humanistic learning further promotes student autonomy, creativity, and self-
actualization. The integration of technology, when applied through humanistic principles, can
strengthen learning experiences while maintaining meaningful social and emotional
interactions. Therefore, the combination of cognitive development principles and humanistic
learning approaches can create a more effective, meaningful, and adaptive learning environment
for elementary school students.

References

Akib, E., Imran, M. E., Mahtari, S., Mahmud, M. R., Prawiyogy, A. G., Supriatna, 1., &
Ikhsan, M. H. (2020). Study on implementation of integrated curriculum in Indonesia.
International Journal of Recent Educational Research (IJORER), 1(1), 39-57.
https://doi.org/10.46245/ijorer.v1il.24

Al-Illahiyah, L. H., & Rambe, R. N. (2024). Pengaruh strategi pembelajaran menulis kreatif
terhadap kemampuan menulis siswa sekolah dasar. Jurnal Pendidikan Guru Madrasah
Ibtidaiyah Al-Multazam, 10(1), 151-159. https://doi.org/10.54892/jpgmi.v10il.17

Ansya, Y. A. U. (2023). Upaya meningkatkan minat dan prestasi belajar siswa kelas IV sekolah
dasar pada pembelajaran IPA menggunakan strategi project-based learning (PjBL). Jurnal
1lmu Manajemen dan Pendidikan, 3(1), 43-52. https://doi.org/10.30872/jimpian.v3il.2225

Aulia, L. R., & Pebriani, Y. N. (2023). Mengembangkan keterampilan sosial dalam kehidupan
melalui model pembelajaran IPS di sekolah dasar. Jurnal Penelitian dan Pendidikan IPS,
17(1), 66-74. https://doi.org/10.21067/jppi.v17i1.6742

Booth, A., Sutton, A., & Papaioannou, D. (2016). Systematic approaches to a successful literature
review (2nd ed.). Sage Publications.

Creswell, J. W. (2018). Research design: Qualitative, quantitative, and mixed methods approaches (5th
ed.). Sage Publications.

Fatimah, F., Fitria, Y., & Erita, Y. (2023). Pengaruh pembelajaran tematik terpadu connected
terhadap pembelajaran matematika siswa sekolah dasar. Jurnal Perseda: Jurnal Pendidikan
Guru Sekolah Dasar, 6(2), 110-120. https://doi.org/10.37150/perseda.v6i2.2030

13


https://doi.org/10.46245/ijorer.v1i1.24
https://doi.org/10.54892/jpgmi.v10i1.17
https://doi.org/10.30872/jimpian.v3i1.2225
https://doi.org/10.21067/jppi.v17i1.6742
https://doi.org/10.37150/perseda.v6i2.2030

Nasywa, S.S-1, Hawa, S -2, Gulo, Y. K -3, Agustin, Z. A -4, S Ibrahami, M -5, Cognitive Development...

Fitriyanid, F. (2022). Literasi digital di era pembelajaran abad 21. El-Mujtama: Jurnal Pengabdian
Masyarakat, 2(2), 201-208. https://doi.org/10.47467/elmujtama.v2i2.1088

Gani, R. H., Supratmi, N., Ernawati, T., & Wijaya, H. (2024). Mengembangkan bakat menulis
siswa, meningkatkan keterampilan menulis cerpen, serta menumbuhkan minat baca dan
tulis.  Lamahu: Jurnal Pengabdian  Masyarakat  Terintegrasi, 3(2), 106-119.
https://doi.org/10.37905/1jpmt.v3i2.24904

Islamiati, A. (2023). Memperkuat karakter melalui landasan filosofi menggali potensi peserta
didik di sekolah dasar. Didaktik: Jurnal Ilmiah PGSD STKIP Subang, 9(2), 1375-1393.
https://doi.org/10.36989/didaktik.v9i2.872

Lena, I. M., Anggraini, I. A., Utami, W. D., & Rahma, S. B. (2020). Analisis minat dan bakat

peserta didik terhadap pembelajaran. Terampil: Jurnal Pendidikan dan Pembelajaran Dasar,
7(1), 23-28. https://doi.org/10.24042 /terampil.v7i1.5585

Mahmud, H., Isnanto, I., & Sugeha, J. (2022). Pengaruh kreativitas guru terhadap hasil belajar
siswa sekolah dasar di kota Gorontalo. Aksara: Jurnal llmu Pendidikan Nonformal, 8(2),
779-784. https://ejurnal.pps.ung.ac.id/index.php/Aksara/article/view/1198

Malli, R. (2022). Manajemen pengembangan bakat dan minat pada peserta didik sekolah
menengah atas Islam terpadu Al-Fityan School Gowa. Education and Learning Journal,
3(2), 124-130. http://dx.doi.org/10.33096/eljour.v3i2.179

Manurung, A. S., Halim, A., & Rosyid, A. (2020). Pengaruh kemampuan berpikir kreatif untuk
meningkatkan hasil belajar matematika di sekolah dasar. Jurnal Basicedu, 44), 1274—-1290.
https://doi.org/10.31004/basicedu.v4i4.544

Miranda, V. J. Y., Hanief, M., & Sulistiani, I. R. (2022). Implementasi program cipta karya
sesuai (bakat minat) dalam membangun kreativitas dan konsistensi siswa di sekolah
dasar. JPMI:  Jurnal  Pendidikan  Madrasah  Ibtidaiyah,  4(2), 123-134.
https://jim.unisma.ac.id/index.php/JPMI/article/view/16645

Muthmainnah, A., Pertiwi, A. D., & Rustini, T. (2023). Peran guru dalam mengembangkan
keterampilan abad 21 siswa sekolah dasar. Jurnal Ilmiah Wahana Pendidikan, 9(4), 41-48.
https://doi.org/10.5281/zenodo.7677116

Nurasiah, I., Rachmawati, N., Supena, A., & Yufiarti, Y. (2022). Literature review: Model
pembelajaran brain-based learning di sekolah dasar. Jurnal Basicedu, 6(3), 3991-4000.
https://doi.org/10.31004/basicedu.v6i3.2768

Octaviani, O., Sadad, R., Fadhilah, D. N., & Tamara, T. (2023). Strategi manajemen guru
dalam meningkatkan minat dan bakat siswa. Jurnal Ilmu Pendidikan & Sosial (SINOVA),
1(2), 73-82. https://doi.org/10.71382/sinova.v1i2.38

Partono, P., Wardhani, H. N., Setyowati, N. 1., Tsalitsa, A., & Putri, S. N. (2021). Strategi
meningkatkan kompetensi 4C (critical thinking, creativity, communication, &
collaborative). Jurnal Penelitian Ilmu Pendidikan, 14(1), 41-52.
https://doi.org/10.21831/jpipfip.v14i1.35810

Phakamach, P., Senarith, P., & Wachirawongpaisarn, S. (2022). The metaverse in education:
The future of immersive teaching & learning. RICE Journal of Creative Entrepreneurship and
Management, 3(2), 75-88.

Qiyami, K. E., & Nilamsari, W. (2021). Pengembangan kreativitas dan produktivitas siswa-
siswi sekolah dasar Islam Al-Azhar 8 Kembangan Jakarta Barat melalui program media
creative class. Yumary: Jurnal Pengabdian kepada Masyarakat, 2(1), 39-49.
https://doi.org/10.35912/yumary.v2i1.390

14


https://doi.org/10.47467/elmujtama.v2i2.1088
https://doi.org/10.37905/ljpmt.v3i2.24904
https://doi.org/10.36989/didaktik.v9i2.872
https://doi.org/10.24042/terampil.v7i1.5585
https://ejurnal.pps.ung.ac.id/index.php/Aksara/article/view/1198
http://dx.doi.org/10.33096/eljour.v3i2.179
https://doi.org/10.31004/basicedu.v4i4.544
https://jim.unisma.ac.id/index.php/JPMI/article/view/16645
https://doi.org/10.5281/zenodo.7677116
https://doi.org/10.31004/basicedu.v6i3.2768
https://doi.org/10.71382/sinova.v1i2.38
https://doi.org/10.21831/jpipfip.v14i1.35810
https://doi.org/10.35912/yumary.v2i1.390

R-Disa Jurnal Riset Pendidikan Dasar Vol. 1, No. 1, March 2026, pp. 7-15

Safitri, A., Gaol, G. L., Andreansyah, A., & Alrefi, A. (2025). Literature review: Understanding
interests and talents in improving high school students' learning motivation. Journal of
Insan Mulia Education, 3(1), 28-38. https://doi.org/10.59923/joinme.v3il1.422

Saputra, A., Sabrina, D. N., Wijayanti, 1., & Setiyoko, D. T. (2025). Pentingnya mengenalkan
keragaman budaya di sekolah dasar. Pedagogi: Jurnal llmiah Pendidikan, 11(1), 116-125.
https://doi.org/10.47662/pedagogi.v11i1.913

Setyowoti, D., & Widana, I. W. (2016). Pengaruh minat, kepercayaan diri, dan kreativitas
belajar terhadap hasil belajar matematika. Emasains: Jurnal Edukasi Matematika dan Sains,
5(1), 66—72. https://doi.org/10.59672/emasains.v5il.21

Snyder, H. (2019). Literature review as a research methodology: An overview and guidelines.
Journal of Business Research, 104, 333-339.

Suhendra, 1., & Neviyarni, Z. Z. (2025). Urgensi pengembangan bakat dan kreativitas anak
sekolah dasar. Didaktik: Jurnal [lmiah PGSD STKIP Subang, 11(2), 210-215.

https://doi.org/10.36989/didaktik.v11i02.6849
Suryana, C., & Iskandar, S. (2022). Kepemimpinan kepala sekolah dalam menerapkan konsep

merdeka belajar di sekolah dasar. Jurnal Basicedu, 6(4), 7317-7326.
https://doi.org/10.31004/basicedu.v6i4.3485

Zubaedi, Z., Amin, A., Asiyah, A., Suhirman, S., Alimni, A., Amaliyah, A., & Kurniawan, D.
A. (2021). Learning style and motivation: Gifted young students in meaningful learning.
Journal for the Education of Gifted Young Scientists, Y1), 57—-66.

Zubaidah, Z., Alhamdika, Z., Setiawati, Y., & Aryanto, R. (2024). Pentingnya pengembangan
minat dan bakat anak dalam pendidikan. Innovative: Journal of Social Science Research, 4(3),
16218-16224. https://doi.org/10.31004/innovative.v4i3.12506

15


https://doi.org/10.59923/joinme.v3i1.422
https://doi.org/10.47662/pedagogi.v11i1.913
https://doi.org/10.59672/emasains.v5i1.21
https://doi.org/10.36989/didaktik.v11i02.6849
https://doi.org/10.31004/basicedu.v6i4.3485
https://doi.org/10.31004/innovative.v4i3.12506

